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Abstract
Students from lower income brackets have a higher risk of not completing school. School
misbehavior, school mobility, grade retention, homework completion, school safety, attendance,
academic self-efficacy, academic engagement, and academic expectations were all uniquely
related to grade point average and experiencing two of the risk factors was predictive of
academic failure. The developed sessions were based on self-determination theory and
motivational interviewing skills. The sessions include strategies to help with organization, timemanagement, and self-advocacy. These sessions are also designed to create a support system
with peers and a trusted adult. Over the course of six small groups students will be exposed to
multiple skills. Once they learn about these different skills, students will be guided to creating a
plan and using skills that help them achieve academic success throughout their school career.
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Chapter One: Introduction
Problem Statement
Public schools are constantly researching ways to close opportunity gaps and how to help
students become successful in the workforce (Scheel & Gonzalez 2007). Ohrt et al. (2014) found
that school misbehavior, school mobility, grade retention, homework completion, school safety,
attendance, academic self-efficacy, academic engagement, and academic expectations were all
uniquely related to grade point average. School counselors are responsible for analyzing the
research and data from their schools to help all their students be successful. Many of the students
in my district and other Title I districts experience these risk factors resulting in poor academic
performance. Through research-based small group sessions, students will gain support and
confidence in their abilities to succeed academically and post-graduation.
Importance and Rationale of the Project
According to Ohrt et al. (2014), 22% of students fail to earn a high school diploma due to
academic failure and dropout. In addition, students from lower income brackets have lower
college attendance than their peers. Williams et al. (2015) noted that 51% of the nation’s publicschool children are living at or below the poverty line. These statistics are just a brief glimpse
into the problem of the opportunity gap within the public schools. Rowell and Hong (2013)
identified lack of motivation as the reason for underachievement within the school systems. Ohrt
et al. also observed that while a lack of motivation is the primary reason students underachieve,
there are many psychosocial concerns that can influence this lack of motivation. Within schools
there is a multi-tiered level of support. Tier 1 includes interventions for the majority of students
typically through classroom lessons. Tier 2 supports are designed for a small group of
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students. Finally tier three supports are used on an individual student basis. This project seeks to
develop tier 2 interventions that can support the students within the educational system.
Studies have shown that small group interventions can be helpful in increasing selfefficacy and motivation in students (Williams et al., 2015; Scheel & Gonzalez, 2007). Without
interventions, students who drop out face long-term consequences including lower earning
potential, higher probability of going to prison, and lower life expectancy (Ohrt et al., 2014).
This also results in a larger population that needs financial assistance, draining tax dollars that
can be used elsewhere. As educators it is important to set all students up for success, even those
from lower income levels. Without interventions, students drop out and enter society without
skills and training to be successful within society.
School counselors play a vital role in developing interventions to help all students
succeed. School counselors provide support to students through three domains: college/career,
social/emotional, and academic readiness (ASCA, 2019). As students start to fall into
opportunity gaps, school counselors can be a part of the team that comes alongside students and
staff to close that gap. Through meeting with these students, it also provides the school counselor
a unique insight as to what marginalized students have to say about their challenges and how
educators can best help these students (Williams et al., 2015).
Background of the Project
Williams et al. (2015) noted that most public-school children were living at or below the
poverty line. Poverty has been shown to have an impact on academic achievement. Ohrt et al.
(2014) stated that academic failure is linked to high-risk behaviors such as alcohol and drug
abuse, premature pregnancy, crime, violence, and physical inactivity. Williams et al. showed a
gap in standardized test scores between affluent and low-income students has grown 40% since

3
the 1960s. High school dropout rates are also a growing factor in the United States (Iachini et al.,
2016; Scheel & Gonzalez, 2007).
Rowell and Hong (2013) demonstrated that academically motivated students tend to
perceive school and learning as valuable. The implications for students who are unmotivated
would be that they do not see the value in learning. Students have cited that developing
autonomy allows them to feel connected to the classwork (Iachini et al., 2016; Rowell & Hong;
Scheel & Gonzalez, 2007). Currently limited evidence-based dropout prevention programs are
available to schools (Iachini et al., 2016).
Retention at any grade, particularly ninth grade, increases the chances that a student will
not complete high school in time or drop out altogether. Over one million students drop out of
high school each year (Iachini et al., 2016). Students are often motivated by their view of success
in coursework. As they begin to decline for a variety of reasons, they begin to view coursework
as a negative experience and become unmotivated to complete coursework (Rowell & Hong,
2013; Scheel & Gonzalez, 2007). During this decline students also begin to lose self-efficacy and
confidence in their ability to succeed (Rowell & Hong).
The focus on small groups and positive relationships was developed to provide students
with supports and to help develop self-efficacy. Perceived teacher support and support from
classmates contributed to students’ own self-efficacy and perceived competence (Orht et al.,
2014). In the Williams et al. (2015) study students identified that building meaningful
relationships was a beneficial way to support students who live in poverty. Small groups have
also shown to be beneficial in follow ups to classroom lessons, allowing the students a space to
process information and practice skills learned (Rowell & Hong, 2013).
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Statement of Purpose
The purpose of this study is to develop small group interventions for low-income students
at risk of failing. As mentioned above, there has been a history of students failing courses and
eventually dropping out of school. These sessions were developed through research-based
practices to reset students before they begin to lose interest in their schooling. Ninth grade has
been determined as the “make or break” year, since often students who repeat ninth grade do not
end up completing school (Iachini et al., 2016). This project was designed for seventh and eighth
grade students to catch them early and develop skills that would help them in high school,
hopefully preventing ninth grade retention.
Since this project is a tier 2 support, small groups were determined to be the most
beneficial. These small groups also allow students to form relationships with their peers and a
trusted adult (counselor), therefore creating a safe environment. The small groups would also
allow students to identify commonalities among their peers to help them feel less alone. Some
students may also have very personal barriers to their education; therefore, journals will be
utilized for private processing when the students are uncomfortable sharing with the group.
Students will meet with the school counselor over six sessions to develop organizational
skills, time management, self-advocacy, and ways to overcome barriers to education. Each
session includes a journal entry for students to process and share with the group if they are
comfortable. Through these groups students will also begin to identify areas of strength to help
improve their self-efficacy. The first few sessions serve as an introduction and developing ideas
for students to organize their time. As the sessions progress students begin to develop their skills
and further dive into topics that require higher order thinking.
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While small groups are often used to help students at-risk of failing, this project is unique
in that it helps students identify real-life barriers and helps guide them through strategies to
overcome those barriers. This approach is often seen in individual counseling sessions to help
motivate students. The hope behind having these discussions in small groups is that it will allow
them to see their peers as a support system and let students know they are not alone in their
struggles.
Objectives of the Project
The main objective of this project is to decrease the number of students failing courses
and needing retention. Through the main objective, this project provides students with skills
needed for a successful educational career and improve students’ self-efficacy. These sessions
are based on two mindset standards and four behavior standards based on the ASCA (2019)
national mindsets and behaviors. Throughout all six sessions students will begin to develop a
positive attitude toward work and learning (M3) through identifying skills and strategies that
work for them. Students will also begin to identify strengths within their personal and academic
lives to increase their self-confidence in their ability to succeed (M4). In the first two sessions
students will begin to identify long and short-term goals (B-LS 7) while also selecting what
methods for time-management, and organization fits best with their daily life (B-LS 3). In the
final sessions (four, five, and six) students use their peers to help brainstorm solutions to
different barriers in education (B-LS 2). Throughout the session the counselor will be using
motivational learning techniques to help students develop self-motivation and self-direction for
learning (B-LS 4).
In the second session students discuss and explore organizational strategies, both paper
and electronic versions to address the main objective. Before they leave, students will have been
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expected to begin to identify missing and upcoming assignments. During this time, it is also
expected that they will have also begun weekly grade monitoring. After setting the groundwork
students should develop skills to identify barriers to work completion and begin brainstorming
solutions to these challenges.
Through sessions two, three, four and five students learn and begin to develop skills that
will help them through their future courses. As mentioned above, session two focuses on
organizational strategies. In session three students reflect on their planner use while adding a list
of barriers which they will provide solutions to in session four. Finally, session five provides the
students with the skills to advocate for themselves. As students progress through these sessions,
they will begin to develop skills that will help them during their high school career.
Throughout these sessions students are expected to improve their self-efficacy under the
guidance of the school counselor. Session one provides a brief introduction by asking students to
share information about themselves. In session four, students begin to identify a time when they
overcame a difficult obstacle to help them identify skills they have used in the past. In addition,
hopefully students will begin to see how resilient they are and what unique abilities they already
possess. Session six allows students to reflect on their accomplishments over the past six
sessions and celebrate the growth they have achieved. At the completion of all six sessions
students will have been expected to improve their self-efficacy by seeing how far they have
come and being provided with a support system to help them through barriers.
Definition of Terms
American School Counseling Association (ASCA): National counseling association that
serves to represent school counselors and promote professionalism and ethical practices (ASCA,
2019).
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Multi-tiered system of support (MTSS): A framework that provides academic and
behavioral strategies for students with various needs. Tier 1 is designed as proactive classroom
supports for much of the school population. Tier 2 is designed for small group interventions for a
smaller population of the school. Tier three supports are designed for individual students needs.
Self-efficacy: An individual’s personal beliefs in his or her ability to perform and
accomplish tasks (Rowell & Hong, 2013). Efficacy expectancy is a conviction that one can
successfully execute the behavior required to produce the outcomes (Scheel & Gonzalez, 2007).
Autonomy: Personal beliefs that individuals have control over their own learning and
decision making (Rowell & Hong, 2013).
Intrinsic motivation: Engage in activities, in the absence of external incentives, for the
inherent challenge and curiosity, and prefer tasks that are inherently interesting (Rowell & Hong,
2013).
Extrinsic motivation: Engage in activities to obtain some outcomes, such as achieving
rewards or avoiding punishments, separable from the activity itself (Rowell & Hong, 2013).
Motivational interviewing (MI): Places importance on a collaborative relationship
between the counselor and student and on clarifying the differences between the student’s
behaviors and his or her goals and values (Rowell & Hong, 2013). A collaborative, goal-oriented
style of communication with particular attention to the language of change. Designed to
strengthen personal motivation for and commitment to a specific goal by eliciting and exploring
the person’s own reasons for change within an atmosphere of acceptance and compassion
(Iachini et al., 2016).
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Scope of the Project
This project provides school counselors with six sessions to implement in a school
setting. These sessions address organizational skills, time management, and self-advocacy. The
counselor or other adult trained in facilitation and motivational interviewing will lead the
sessions and guide students to develop systems that work best for them.
In a public school there may be many limitations. In the educational system time is a
valued commodity. Teachers may be unwilling to have students miss class for these sessions and
finding spare time in the school day to be near impossible. By using the research and data in this
project the counselor can express the importance of these sessions. Students could also meet
during lunch, but that presents another problem of getting the students willing to meet during that
time. Getting student “buy-in,” especially with students with negative feelings towards education
may present a barrier. Having a prior relationship with the students in the session or identifying a
teacher that could help encourage buy-in could also be beneficial.
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Chapter Two: Literature Review
Introduction
This chapter looks at the literature that informed the development of the small groups
project described in Chapter Three. In order to help school personnel close the opportunity gap
and help students improve academically, small groups were created to support students (Scheel
& Gonzalez 2007). The plan for this project is that these small groups should be implemented
according to the ASCA National Model and led using motivational interviewing techniques. The
research focuses on the multi-tiered systems of support. Research shows that small groups can be
effective especially when developed using the best practices outlined below. Within the small
groups different activities are proposed to encourage student participation and develop their
skills, creating independent thinkers. Finally, the small groups contain specific interventions such
as focusing on students’ areas of strengths and drawing connections to their academic work.
Theory/Rationale
The ASCA National Model explains the role of a school counselor within a school
district. School counselors are equipped with training and skills to help decrease academic failure
and advocate for all students in the district no matter their background (ASCA, 2019).
Motivational interviewing is a driving theory due to its high success rate in rehabilitation
programs and the medical field. Given this success in other fields, educators have begun
researching motivational interviewing within the school setting (Frey et al., 2020; Olsen et al.,
2020). Within these small groups it is vital that the school counselor is able to help students
change their mindsets about schooling and increase their self-efficacy through the use of
motivational interviewing skills and techniques.
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ASCA National Model
The ASCA national model has identified position statements including academic
development, equity for all students, multitiered systems of support, and peer support programs.
Within academic development, school counselors deliver programs that impact student growth in
the areas of academic development, career development and social/emotional development.
School counselors are advocates for equitable treatment of all students and strive to equally value
groups of students despite individual and group differences. School counselors are identified as
stakeholders who align their comprehensive school counseling program with MTSS to affect
student development. ASCA (2019) also stated that peer support programs develop an improved
sense of well-being, social confidence, and health behaviors.
Goodman-Scott and Ziomek-Daigle (2021) identified school counselors as leaders within
their school district and communities based on their roles in prioritizing relationships and
shaping the school climate. This qualitative method study addressed the role of the school
counselor through MTSS leadership through ten school counselors that had been employed as a
school counselor for at least one year, self-identified as a leader in MTSS, and were willing to
participate in the study. Goodman-Scott and Ziomek-Daigle found that school counselors often
described themselves as MTSS leaders. Through this study four themes developed; prioritizing
relationships, shaping school climate, commonalities between school counseling and MTSS as
well as, benefits and challenges of school counselors’ MTSS leadership roles. Limitations within
this study included participants from one state, schools with high MTSS implementation, and
counselors who are interested in leadership positions as participants.
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Through MTSS and the ASCA model, school counselors intentionally collaborate with
stakeholders, gain buy-in from a variety of school members, and advocate for the students. They
also shape the school climate by providing a unique expertise, being a positive influence in the
school climate/culture and doing whatever is needed to help students succeed. Based on ASCA
national model, the school counselor was responsible for development and implementation of the
small groups.
Motivational Interviewing
Students were selected for these small groups based on academic performance. Many of
these students coming to the small groups have low self-efficacy or a negative view towards
education. While motivational interviewing (MI) has been shown to have a high success rate, it
is also vital that the facilitator is trained in order to properly implement MI and be able to
identify change and sustain talk. Change talk is verbalizing the positive aspects about change or
the negative aspects of the status quo. Sustain talk is verbalizing the positive aspects of the status
quo or the negative aspects about change (Frey et al., 2020; Olsen et al., 2020).
MI was chosen to assist the small groups through giving the students a voice and
encouraging change talk. MI revolves around two assumptions: (1) change lies within the client
(student) and (2) the facilitator (counselor) should guide conversations based on what the client
articulates as advantages of change. While the counselor is responsible for guiding discussion,
student discussion will be a driving force behind the discussions and problem solving. The
purpose of focusing on seventh and eighth graders was a preventative measure before the
students transition to ninth grade, which has been identified as a “make or break” year. Multiple
studies have shown MI that has been applied at the middle school level improves academic
performance and psychosocial outcomes (Terry et al., 2020). A small group program called
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Footprints was implemented in a middle school with 97 students based on convenience sampling.
Terry et al found significant improvements in mathematics grade, self-regulatory self-efficacy,
academic press, academic motivation, and self-reports of behavioral and emotional functioning.
Limitations from this study included small sample size and potential bias due to volunteer
participant status. This study showed early evidence of using MI sessions to facilitate students’
progress in setting personal goals and group-based modules can lead to change. Due to this
success at the middle school level, MI will be used to help guide students to academic success.
Research/Evaluation
The field of education is constantly researching best practices to support students.
Currently the MTSS are being implemented in schools as part of the response to intervention
(Bouck & Cosby, 2017; Cho Blair et al., 2021; Milburn et al., 2017; Olsen et al., 2020;
Rodriguez et al., 2016). Stemming from the MTSS design, the small groups were developed as a
tier 2 support to assist a smaller population of students. This section defines the subcategories of
research used to support the multi-tiered systems of support. Below the research shows effective
small group strategies and designs for the most effective format. Within the small groups
different activities were researched to encourage student participation and growth. Additionally,
specific interventions that allow students to develop self-efficacy skills are outlined to encourage
students in their beliefs surrounding academic work.
Multi-Tiered Systems of Support
Within school systems there are MTSS in order to serve all students. Tier 1 supports are
designed for all students. The main focus of the small groups falls under tier 2 supports which
are designed for a smaller population of students. Finally, tier 3 supports are designed for the
individual student. These supports are designed for stakeholders to identify students that need
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additional assistance in their academic work. Through properly identifying students for each
level, schools can provide students with resources that will help them succeed in school and postgraduation. These supports allow all students an appropriate access to education. (Bouck &
Cosby, 2017; Cho Blair et al, 2021; Milburn et al., 2017; Olsen et al., 2020; Rodriguez et al.,
2016).
Bouck and Cosby (2017) recommended that tier 2 small groups meet with approximately
3-6 students, across multiple weeks, with similar ability students, for a specific amount of time
(30 minutes; once a week). Another consideration when creating the small groups was the school
culture/climate, resources, and instructional time (Cho Blair et al, 2021; Rodriguez et al., 2016).
The school counselor needs to work closely with instructional staff to obtain buy-in and identify
students that would benefit from the small groups. Staff buy-in is essential for students to
continue these supports in a variety of different settings. Buy-in also assists the counselor when
students need to be pulled from classes or arrive late to class. Location, time, and materials were
all taken into consideration in the development of the groups, as will be seen in chapter three.
The small groups also had to be designed so that students would not be missing out on
instructional time since they were already behind in their academics. These groups are designed
to fit the needs of students so limiting missed instructional time and getting student buy-in is
vital to the success of the groups. Cho Blair et al. (2021) also emphasized that tier 2 supports
need to fit the needs of the students. To best fit the needs of students, the small groups are driven
by student dialogue and feedback to the counselor. The difficulty with implementing these small
groups and other tier 2 supports is considering the ease and feasibility of implementation based
on the schools’ daily structure (Rodriguez et al., 2016). Schools are limited on time and
resources. The small groups were designed to meet over lunch and aligned with the

14
comprehensive school counseling format to eliminate missed instructional time and utilize the
school counselors’ role. The tier 2 support also needs to allow for continuation throughout the
students’ school experience. Without continued support, students often revert to their old habits
and face academic failure again (Milbrun et al., 2017).
Small Groups
Small groups were developed to assist multiple students with similar academic
difficulties and serve as a peer support system to the students. Small groups have been identified
as an efficient and effective way to reach large amounts of students (Bryant, 2014; Steen &
Kaffenberger, 2007). Early intervention for students is vital in keeping students engaged in their
schoolwork. Seventh and eighth grade allows for the students to have some academic experience
while catching these students before their low academic self-efficacy results in a permanently
negative view of education. When students face academic failure, they are often retained to
repeat a grade or subject, but retaining students without supports has shown to be unsuccessful.
By putting students back in an environment with inadequate intervention they still end up behind
(Abbot et al., 2010). The developed small groups will allow students to have adequate support,
increasing their chance at improving academics. To increase the levels of support that students
receive, multiple stakeholders (parents, teachers, mentors, counselors) should be involved in the
discussions (Young & Cheney, 2013).
The structure of the small group is an important consideration to ensure positive results.
The first consideration in this small group is to look at why students dropout. Often students
dropout or leave school because of policies regarding failing grades, attendance problems,
influences related to family, need to work, or peer related issues. Weinstein et al. (2021)
developed a Student Success Skills small group to help students overcome barriers to their
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education. Through the eight-week small group, academic outcomes such as GPA and
standardized achievement tests improved, providing an example of a successful skills small
group.
In this empirical study thirty-four males and sixty-six females were in the treatment
group and forty-nine males, and fifty-one females were in the comparison group. These students
met over an eight-week period that focused on improving critical school competencies, concept
of self and self-esteem, communication with others, coping ability, and control. This study
presented some limitations including students from the same high school, participating in other
individual and classroom guidance lessons, and no proper random assignment. Students also
could have participated in credit recovery courses or other social work programs as this
information was not available to the researchers. In this study the school counselor’s role was
vital in helping students become effective learners. The findings from this study suggested that
Student Success Skills group counseling intervention was an effective intervention for reducing
several factors related to dropping out.
As mentioned above, the length of time a group will meet is another important
consideration. Fien et al. (2021) recommends that small group instruction last for approximately
30 minutes per day. Clark and Breman (2009) also suggested that small groups run for two to six
sessions due to the large counselor-students caseload. This allows students time to develop
relationships with peers and the counselor, while also recognizing the limitations within a school
district. The main purpose of creating a small group is to create a support system for students and
assist students to becoming independent thinkers.
Small Group Activities
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The content of the small groups was adapted from a collection of research-based
practices. The small groups allowed students to take an active role in their education and
demonstrate a different kind of learning style through collaboration. Additionally, collaboration
had positive effects within the small group (Draskovic et al., 2004). In the small groups students
are responsible for leading discussion, allowing students to have an active role in the small
group. These discussions are expected to allow students to collaborate and empathize with one
another, creating a supportive community that can continue outside of the small group.
Goal setting will be used to allow students and the counselor to track progress and
evaluate the effectiveness of the sessions. Majeik et al. (2020) identified goal setting to include:
(1) setting goals that specify desired behaviors or outcomes, (2) collecting data to track progress
toward goals, (3) receiving feedback on progress, and (4) receiving praise when goals are met.
The Weinstein et al. (2021) small groups set weekly academic and life skill goals and were
encouraged to share successful strategies with their peers. Throughout the small group, each
student is given a chance to identify skills and goals that fit within their daily life. In their
journals students are also given a chance for a check in/out system with the school counselor.
Throughout the small groups it is also important to be aware of downfalls that may occur.
In some situations, discussions can lead to competition amongst students or asymmetrical
participation. Often students are less willing to participate in discussions due to fears or
insecurities in certain topics. Additionally, students may also rely on the counselor to tell them
what to do or give the right answer (Draskovic et al., 2004). The goal of a school counselors is to
allow students to become critical self-thinkers and not provide all the answers. The counselor
will be responsible for making sure all students participate and encouraging students to identify
answers amongst themselves.
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Specific Interventions
In two action research studies the results showed that success skills curriculum and
student self-belief increased academic motivation (Ohrt et al., 2014; Scheel & Gonzalez, 2007).
Ohrt et al. (2014) included twenty-two eighth grade students while Scheel and Gonzalez (2007)
included 174 males and 172 females. Both studies looked to address interventions and academic
motivators for students to increase self-efficacy and success. Some limitations from these studies
includes not being gender diverse (Ohrt et a) and a lack of contextually relevant instrumentation.
Through these studies, self-efficacy was identified as a strong motivator for academic
achievement. It is recommended that stakeholders develop activities that facilitate self-awareness
and support students’ social/emotional development.
Through the group sessions, students will be working to improve their self-efficacy by
focusing on areas of strength. Students will be identifying areas of strengths and identifying
skills to help them recognize their innate abilities and capability to overcome difficult
circumstances. Reis and Renzulli (2011) stated that children are naturally curious and enjoy
problem solving but they need some sort of personal interest. Using identifying strengths and
building goals, students should start to gain a personal interest in their schooling. By allowing
the students to run the dialogue with guidance, that also allows them a personal interest in the
small group contributing to student buy-in. It also encourages students to collaborate with one
another and build a positive peer support group.

18
Beliefs and feelings students have about their abilities is key to academic success. These
beliefs can be multidimensional over a wide range of areas (Valentine et al., 2004). Students
should be able to identify their strengths in all areas of life to help them identify areas of selfefficacy. Valentine et al. (2004) also found that any self-belief can lead to improvement in other
areas. The counselor is responsible for helping students identify areas of strengths and drawing
connections to improve their areas of weakness. Often these students will have faced adversity
within and outside of school and developed some skills to overcome barriers. The students just
struggle with being able to identify skills they have already used and have a low self-efficacy
when it comes to academics.
Summary
Both the ASCA National Model and MI theories played a large role in creating the small
groups. The ASCA National Model stated school counselors assist and advocate for all students
through a variety of areas including academic development, equity for all students, MTSS, and
peer support programs (ASCA, 2019). School counselors are also leaders within their school
district and communities due to their roles in prioritizing relationships and shaping the school
climate (Goodman-Scott & Ziomek-Daigle, 2021). MI has also shown to be effective in
changing student mindset. MI revolves around the assumption that change lies within the client
and the facilitator should guide the conversation based on the clients’ advantages of change (Frey
et al., 2020; Olsen et al., 2020). Throughout the small groups the counselor will be responsible
for guiding discussion based on student dialogue and feedback.
The research revolved around the MTSS focusing on tier 2 supports. Tier 2 supports are
designed for approximately 10-25% of the student body. These levels of support allow all
students and appropriate access to education (Bouck & Cosby, 2017; Cho Blair et al, 2021;
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Milburn et al., 2017; Olsen et al., 2020; Rodriguez et al., 2016). Bouck and Cosby (2017)
recommended that tier 2 small groups meet with around three to six students, across multiple
weeks, with similar ability students, for a specific amount of time. These supports also needed to
fit the needs of the students (Cho Blair et al., 2021). This chapter also discussed various
considerations related to small groups, small group activities, and specific interventions.
Small groups have been identified as an efficient and effective way to reach large
amounts of students (Bryant, 2014; Steen & Kaffenberger, 2007). When developing the structure
of the small group many factors were taken into consideration. Why students dropout, student
voice, and length of time of time were all considered. Typically, students dropout or leave school
because of policies regarding failing grades, attendance problems, influences related to family,
need to work, or peer related issues (Weinstein et al., 2021). The recommended length of time
for small groups was approximately 30 minutes per day while running for two to six weeks
(Clark & Breman, 2009; Fien et al., 2021).
The activities in the small groups allowed for students to take an active role in their
education. Collaboration among peers is a necessary part of the small groups and has been shown
to have positive effects within small group settings (Draskovic et al., 2004). Goal setting was
also identified as an important activity within the small groups. Setting goals was defined as
setting goals that specify desired behaviors or outcomes, collecting data to track progress toward
goals, receiving feedback on progress, and receiving praise when goals are met (Majeik et al.,
2020). Throughout the small groups, students are given a chance to identify skills and goals that
fit within their daily life through journals and reflecting on progress.
Finally, this chapter addressed specific interventions within the small groups. Students
will work to develop their self-efficacy by focusing on areas of strength. Valentine et al. (2004)
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stated that beliefs and feelings students have about their abilities is the key to academic success.
By identifying areas of strength in other areas, the counselor will help the students draw
connections to their academics and ability to overcome barriers.
Conclusion
Overall, small groups through tier 2 supports have been shown to have positive results
regarding students’ academics. This small group focuses on providing students with a positive
peer support system and developing skills that will transfer to their coursework and other areas
of life. The research shows that multi-tiered systems of support allow for all students to be
successful and receive the supports that they need at the whole, small, and individual level.
Additionally, the small group format aligns with the ASCA National Model and allows
for the counselor to utilize motivational interviewing to elicit change. Motivational interviewing
allows for the student to take control over their own change talk and circumstances, creating selfthinkers and problem solvers. In chapter three the small groups will be further defined and
evaluated based on the research discussed above.
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Chapter Three: Project Description
Introduction
These small groups are aimed at reducing academic failure within school districts.
Research has begun to analyze why these students fail and what interventions can be used to
reduce academic failure among students. Based on the research presented the six small group
sessions were developed with the goal of reducing academic failure and future drop-out. This
chapter takes an in-depth look at the components and rationale of the six small group sessions.
Session design and purpose are outlined in detail with connection to the research presented.
Next, evaluation methods are presented to gauge the success of the small groups and
considerations for future groups. The team collects student feedback through pre/post tests, grade
progress, and long-term drop-out rates. Conclusions are drawn to connect all three chapters and
summarize the research and real-world applications. The small groups allow for students to take
an active role in their education while developing their self-efficacy along the way. Finally, plans
for implementation are presented and next steps discussed. After implementation, data are shared
with teachers, board members, and other stakeholders. Additionally, next steps for research are
discussed.
Project Components
Orht et al. (2014) showed that students at risk of academic failure typically do not
graduate. School counselors provide academic supports to students through a variety of
interventions, including small groups (ASCA, 2019). These six groups were developed using

22
Michigan School Data and grade reports from the 21-22 school year (Appendix A). After
analyzing the data, the above research was used to create small group sessions where students
could gain support and confidence in their abilities to succeed academically and post-graduation.
The Michigan school data showed a decreasing four-year graduation rate and increasing
drop-out rate. As stated above, drop-outs usually result from poor academic performance
throughout school and other life barriers. Knowing that drop-outs can be a result of academic
performance a grade report showing 755 students with incomplete grades and 145 Ds and Fs.
Through conversations with teachers, it came to light that many students were performing poorly
because they failed to turn in assignments.
Students will be selected by the counseling team and administration based on two or
more failing grades and individual meetings with students. In the meeting each student will be
provided an overview and purpose of the small groups, and each will be given the opportunity to
ask the counselor any questions or concerns they have about joining the group. Both students and
parent/guardian(s) will be provided with information through a letter home (Appendix B), and
they will be given the opportunity to opt out of the small groups if they feel it is inappropriate for
the student at that time. At the start of the groups, students will complete a self-evaluation pretest to track growth throughout the sessions (Appendix C). This will also allow the school
counselor to assess everyone’s strengths and weaknesses before beginning sessions to help guide
conversations.
Appendix D provides the overview and lesson plans for all six sessions. At the end of the
six sessions the objectives are to improve grades through work completion and be able to
identify organizational skills and techniques to overcome adverse situations. Each session
provides a journal question and a goal for students to focus on during the week. The journals
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allow students who may be uncomfortable sharing with the whole group a space to reflect and
think through the session content. The goals give the student a small obtainable goal that will
help increase their self-efficacy throughout the sessions. These goals will be created based on the
criteria outlined above in the small group activities.
Session one focuses on allowing the students to get to know one another and form a
community. This is also the session where students will be provided with expectations and
procedures of the groups. In session two, students will begin to create organizational tools and
track grades to help with work completion (Appendix E). During session three students begin
working together to find solutions to overcoming barriers to education. This allows the students
to have a personal voice and recognize others in similar situations. It will also build a team
mentality and provide the students with a support system in the school. Session four is unique
because it allows students to draw connections from other areas of success and skills they
already possess. Often these students struggle with success in school and assume they are
incapable of having the skills to succeed. As mentioned above, beliefs of success can be
multidimensional over a wide range of areas and identification of any positive belief can improve
self-efficacy in other areas (Valentine et al., 2004). Outside of school, these students face a
variety of barriers that forces them to develop skills in overcoming life’s circumstances. This
focus on identifying these skills is aimed to increase student self-efficacy and begin to draw
those connections to skills they use in school. Session five continues to help students identify
areas of strength and begins to teach them how to advocate for their own success. The support
system the students developed in session three is again used to brainstorm solutions and practice
conversations with one another. Finally, in session six, students celebrate and reflect on the
successes and areas of growth during the groups. A self-reflection post-test is provided to
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students to track growth allowing the school counselor and administration team to evaluate the
students’ perception of growth (Appendix C). At the completion of the groups a letter (Appendix
F) will be sent home to the parent/guardian(s) to communicate what was learned in the group and
specific skills for students to focus on.

Project Evaluation
The effectiveness of these small groups will be evaluated through student self-reflection,
academic grades, and drop out rates. Using these evaluation tools will help the team to be able to
assess the effectiveness over a variety of time. The self-reflection can be used immediately
preceding the small group for future groups. Academic grades will be used to judge the
effectiveness short term impact and allow stakeholders to keep track of students’ success in
future grades. Finally, drop out rates will help the stakeholders gauge effectiveness over the long
term of the students’ schooling. These evaluation tools and feedback will also be used in the
development of future groups. The school counselor and administration team can use student
feedback to see where they felt improvement and grades to see if the students were able to
implement the skills that they learned.
As stated above and seen in Appendix C, students will take a pre-/post-test at the
beginning and end of the small groups. This is expected to allow the counselor to see the
immediate success of the small groups and evaluate success from the students’ perceptions of the
groups. These four questions focus on students’ comfortability with the material presented in
class and their own self-efficacy beliefs. While the main goal is to see improvement across all
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areas, the data can be used to show what skills were successfully taught in the small groups and
adjust the other unsuccessful skill groups for future use.
After the sessions, the school counselor will track students’ grades and missing work
throughout the semester to show growth throughout the semester. The objective data presented in
the outline as seen in Appendix D are that students would decrease missing work by 80%. After
decreasing the missing work, the team can meet to analyze if the poor grades were truly because
of work completion or students’ comprehension of the subject material.
Since students cannot legally drop out of school until their later years in high school, it
will take at least three years for this group of seventh and eighth graders to change the drop out
rate. It is still important to use this evaluation tool as students enter high school, to track the
long-term effectiveness of these small groups and analyze other supports from over the years. As
the drop-out rate is steadily increasing the team will look at maintaining the current rate to get
control and in future years decreasing the drop-out rate overall.
Project Conclusion
These small groups were designed to help close the opportunity gap and help all students
succeed in school. School drop-out is a huge concern within the education system and
particularly with students who live below the poverty line. School counselors play a vital role in
these small groups and implementation of MTSS. These tier two interventions help 10-25% of
the student population by providing support from an adult and peers within the district. While
there are only five to eight group members in each small group, multiple small groups can be run
throughout the year, reaching those in need of tier two supports. Often students, who are at risk
of academic failure, are unmotivated and do not see the value in their coursework. These small
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groups seek to show students the value in education and help them see how school can help them
achieve their long-term goals.
These small groups were also aligned with the research presented in Chapter Two. The
school counselor was deemed the best fit to run the small groups based on the ASCA
recommendations that school counselors are equipped to provide support in the academic
domain. The training in individual counseling also prepares the school counselor in different
techniques to motivate students and help them identify strengths, as seen in the MI model. The
small groups align with the MTSS model that has been effectively implemented in many school
districts. These tier two supports are needed and often overlooked for tier one and three supports.
Tier two supports allow the school counselor to reach a large group of students in a shorter
amount of time.
Within the small groups students have an active role in leading the discussions and
developing solutions to problems. When students have an active role, it allows them to feel a
sense of ownership while also allowing the school counselor to hear the student voice and
concerns to help guide the discussions and advocate for these students with other stakeholders. In
addition to having an active role in the groups, students were also able to set goals and track
progress throughout the weeks. The research above also showed in addition to allowing student
voice, improving self-efficacy also showed positive results in reducing academic failure.
Through the small groups students were able to identify other areas of strength to help improve
their self-efficacy. The groups were also designed with scaffolding for success involved.
Students were responsible for small goals and tasks during each session. When these are
reflected upon in the groups students can also start to improve their self-efficacy by
accomplishing these small goals.
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The small groups also focus on providing positive peer support and developing skills
over time. Throughout the group they work together as a team to identify skills, barriers, and
solutions. During these discussions students begin to form trust with one another. After the
completion of this group, students can continue to work with the other students and help one
another continue the skills they developed while in the small groups.
After implementing these small groups an important question to consider is how the
students view these groups. What did they find valuable? Was there enough student buy-in to
make it successful? Through analysis of the data mentioned above and student feedback these
questions can be addressed and improved for future small groups. Another consideration will be
the real-world implementation within the school district. What logistics worked or did not work?
Since the goal is to keep students in class, the students will meet during their lunch periods. It
will be important to consider the effect it has on the school counselor’s schedule and student
buy-in since students may be missing time with their friends. Finally, did the teachers see
improvement or utilization of the skills in the classroom? The goal of session five was to provide
students with ways to advocate for themselves in a respectful manner while communicating with
their teachers. The teachers should start to notice that students are being proactive when barriers
present themselves.
Plans for Implementation
These small groups will be implemented within a school district with one small group,
meeting over the course of six weeks. After six weeks of school student grades will be checked
and a list of students failing two or more classes will be developed. Over the next week students
will then be selected by a team of administrators and school counselor for the small groups. Once
students have been selected, the school counselor will meet with students individually to
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determine fit and gain student buy-in for the group. Parent/guardian support will be provided
with a permission letter prior to starting the groups and a follow up letter with ways the
parent/guardian can continue to support their child. Following the completion of this group the
administration team will met and look over the data and analyze what was effective and make
changes to the small groups as needed. It will be important to review the questions presented
above and find solutions to any barriers that present themselves.
Teacher buy-in is also important to the success of these groups. The small group sessions
can be presented by the school counselor or administrator at a professional development or
teacher meeting. Following the conclusion of the groups the data should then be presented at a
professional development and the team can receive feedback from the teachers as to what
changes they have seen in the classroom. After the small groups have been completed the team
can present the information at a public school board meeting to share the results and answer
questions surrounding the implementation.
In regard to research on a larger scale, success skill small groups should be implemented
and researched in a variety of school settings to gauge the effectiveness across the wide-variety
of school types (e.g., public, private, rural, urban, Title I). Throughout much of the research
presented authors continually advocated for continued research throughout the areas of academic
interventions for students. By identifying students who need support and providing interventions
for success, academic failure is expected to decline and students are expected to become more
confident in their abilities to succeed.
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Appendix B
Letter to Parents/Guardians
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Dear Parents/Guardians,
Hello! My name is Amy Mroczek and I am the school counselor intern at Waldron Area Schools.
I have been in the classrooms to teach lessons and I work with an individual and small group of
students.
At Waldron we pride ourselves in helping all our students succeed. Your student has the
opportunity to participate in a small group that will be focusing on organizational and time
management skills. We will meet twice a week over the next three weeks during lunch on a nongym day. During this time, we will discuss different organizational strategies, overcoming
obstacles, and how to budget time so students do not feel overwhelmed. I would love for your
child to join this group!
If you have any questions or concerns, please email me: amy.mroczek@waldronspartans.org or
call the front office (517) 286-6251
Thanks!
Amy Mroczek
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Appendix C
Pre-/Post-Test
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Pre-/Post-Test
Please rate the following
I complete all my work in a timely manner

When barriers (problems) arise, I feel comfortable asking adults for help.

I use organizational tools (planners/folders/to-do lists) on a daily basis.

I do well academically
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Appendix D
Counseling Group Outline & Sessions
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Counseling Group Outline
Group Topic:
Work completion
Group Objectives:
1. Students will improve student grade through work completion.
2. Students will be able to identify organizational skills and techniques to overcome adverse
situations.
Grade Level:
Middle School 6th-8th
Number of Group Members:
5-8
Number/Length of Session:
Six 30-minute sessions
Group Formation Process:
1. Discuss academic interventions with the principal based on data results.
2. Send out email to teachers about student referrals
3. Counselor and principal evaluate student referrals based on missing work history.
4. Counselor meets with referred students to discuss group and send home permission slips.
5. Students with approval meet with counselor for group sessions.
ASCA Standards Addressed:
M 3. Positive attitude toward work and learning.
M 4. Self-confidence in ability to succeed.
B-LS 2. Creative approach to learning, tasks and problem solving.
B-LS 3. Time-management, organizational and study skills.
B-LS 4. Self-motivation and self-direction for learning.
B-LS 7. Long- and short-term academic, career and social/emotional goals.
Process Data:
Six 30-minute sessions
6th-8th grade
Perception Data:
Pre/post-test: to collect data and show the effectiveness of the groups and areas for
improvement. (Appendix C)
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Outcome Data:
Students will decrease missing assignments by 80%.
Follow-Up:
Strategies and techniques will be given to teachers to encourage self-efficacy.
Data will be collected and presented to administration and stakeholders.
Students will be presented with additional resources and supports as needed via bisemester progress checks
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Session One: 30 Minutes
ASCA Mindsets & Behaviors (Domain/Standard):
M 3: Positive attitude toward work and learning.
Learning Objective(s) (aligns with competency):
1. Students will understand the small group expectations and process.
2. Students will create rules and expectations for group sharing.
Materials:
● Pre-test (Appendix D)
● Community circle object
Procedure:
● Welcome students to the group and ice breaker
○ Use two truths and a lie to help establish community within the group.
● Using community circles go around the group and introduce yourself and share your
favorite ice cream flavor
○ Explain community circle expectations, only talk when you have the “talking
stick”, show respect to others by waiting
● Discuss confidentiality
● Review the purpose of the group
● Outline group expectations/rules for group sharing
● Complete pre-test
● Start brainstorming a list of what prevents other students from completing their work
Processing Questions:
● Are there any questions about group expectations?
● What do you hope to gain from this group?
● What is one thing you learned about someone in the group?
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Session Two: 30 Minutes
ASCA Mindsets & Behaviors (Domain/Standard):
B-LS 3. Time-management, organizational and study skills.
B-LS 4. Self-motivation and self-direction for learning.
Learning Objective(s) (aligns with competency):
1. Students will be able to navigate powerschool to find upcoming and missing assignments.
2. Students will be able to identify an organizational method to use during the week.
Materials:
● Journals
● Planners (Appendix E)
● Community circle object
Procedure:
● Opener: In your journals, tell me about your favorite present every received.
● Discuss different types of organization (paper, electronic) using community circle
method as discussed above.
○ Talk about skills already being used in the group, what works/what doesn’t
○ Provide students with a paper planner template to be used or electronic versions
based on personal preference
● Review students powerschool access
○ How to check grades, identify missing and upcoming assignments
● In provided planners list all assignments for the upcoming week.
○ Include a grade check section for each class
○ Have students set aside a specific time to dedicate for homework.
Processing Questions:
● What organizational method will you be using this week?
● When will you be completing homework during the week?
● What is my biggest/most time-consuming assignment this week?
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Session Three: 30 Minutes
ASCA Mindsets & Behaviors (Domain/Standard):
B-LS 2. Creative approach to learning, tasks and problem solving.
B-LS 3. Time-management, organizational and study skills.
B-LS 7. Long- and short-term academic, career and social/emotional goals.
Learning Objective(s) (aligns with competency):
1. Students will identify barriers to work completion.
2. Students will discuss and identify academic based goals.
Materials:
● Journals
● Community circle object
● List of barriers to work completion (from first session)
Procedure:
● Opener: In your journals, tell me about some barriers to work completion.
● Review planner use from the week
○ Discuss what went well and what areas need to be adjusted
○ In your planner write a personal goal for next week
● As a group, review the list of barriers.
○ Using the community circle share journal entries. (Students may pass if they are
not comfortable sharing with the group).
● Discuss student’s academic goals
○ Using self-determination and motivational interviewing techniques identify areas
where students are presenting conflicting information (I want to pass but I don’t
do the work) and areas of success to increase self-efficacy.
Processing Questions:
● What is my academic goal for the week?
● What areas of my planner/organization system need changed?
● During what time of day is my high focus time?
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Session Four: 30 Minutes
ASCA Mindsets & Behaviors (Domain/Standard):
B-LS 2. Creative approach to learning, tasks and problem solving.
B-LS 3. Time-management, organizational and study skills.
B-LS 7. Long- and short-term academic, career and social/emotional goals.
Learning Objective(s) (aligns with competency):
1. Students will identify barriers to work completion.
2. Students can discuss and implement strategies to barriers presented.
Materials:
● Journals
● Community circle object
● List of barriers to work completion (from first session)
Procedure:
● Opener: In your journals, tell me about a time you overcame a difficult obstacle.
● Review the list of barriers to work completion. As a group brainstorm and discuss
possible solutions.
○ To encourage academic motivation and self-efficacy make sure to identify areas
of strength that the students already exhibit.
● In addition to weekly assignments begin identifying missing assignments and time to
complete them.
Processing Questions:
● What is one barrier to work completion this week?
● How can I use some of the suggestions presented to overcome this barrier?
● In my planner, what is a good time to catch up on my missing work?
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Session Five: 30 Minutes
ASCA Mindsets & Behaviors (Domain/Standard):
B-LS 2. Creative approach to learning, tasks and problem solving.
B-LS 3. Time-management, organizational and study skills.
B-LS 7. Long- and short-term academic, career and social/emotional goals.
Learning Objective(s) (aligns with competency):
1. Students will be able to advocate for their needs.
2. Students can identify where they need help and know how to ask for help.
Materials:
● Journals
● Community circle object
Procedure:
● Opener: In your journals, explain your biggest area of strength.
● Reflect on work completion for the week
○ Areas of strength/improvement
● Self-advocacy
○ What does it look like?
● In pairs (or threes) practice conversations where you have to advocate for yourself
○ Ex. Ms. Mroczek I am really struggling with my homework this week because
______ could I _____?
○ Remind students to show initiative – have a plan, be proactive/look ahead
● How to advocate for help
○ Talk about peer study groups, sharing notes, meeting with teachers, etc.
Processing Questions:
● Where is one area I need to advocate for myself?
● How can I ask for help when I am struggling?
● Do I have all my missing work turned in?
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Session Six: 30 Minutes
ASCA Mindsets & Behaviors (Domain/Standard):
M 3. Positive attitude toward work and learning.
M 4. Self-confidence in ability to succeed.
B-LS 4. Self-motivation and self-direction for learning.
Learning Objective(s) (aligns with competency):
1. Students will identify biggest area of growth/improvement.
2. Students will be able to share their own self-efficacy in learning.
Materials:
● Post test (Appendix D)
● Journals
● Community circle object
Procedure:
● Opener: In your journals, reflect on what you have learned from these six sessions.
● In our community circle, share your biggest take-away from these six sessions.
● In planners check current grades and compare to the first week.
○ Share your successes! What has improved, what are you most excited for?
● Overall reflections
○ What are you most proud of? What was your biggest accomplishment? What do
you look forward to sharing with others?
● Post-test
Processing Questions:
● What was my biggest area of growth over these six weeks?
● What is my goal for the next six weeks?
● If I had to share advice to other students what is the first thing I would share?
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Appendix E
Student Planner
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Month
Sunday

Class

Monday

Tuesday

Grade

Wednesday

Thursday

Friday

Saturday

Goals
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Mon
Date
8

Tue
Date
8

Wed
Date
8

Thur
Date
8

Fri
8 Date

9

9

9

9

9

10

10

10

10

10

11

11

11

11

11

12

12

12

12

12

1

1

1

1

1

2

2

2

2

2

3

3

3

3

3

4

4

4

4

4

5

5

5

5

5

6

6

6

6

6

Evening

Evening

Evening

Evening

Evening
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Appendix F
Follow Up Letter to Parents/Guardians
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Dear Parents/Guardians,
Your student has just completed a six-week session on work completion and organization.
Within these sessions we have made a lot of academic progress. Topics have included…
1. Organizational techniques that work for each individual
2. How to check grades/missing assignments
3. Barriers to education
4. Self-advocacy skills
Your student has shown immense growth over these six weeks. These strategies included above
are great to continue practicing at home. Throughout the semester we will complete two check
in’s to track students success and readdress lack of work completion if it arises. If at any point
you become concerned with your students’ academic progress please feel free to reach out, it
takes a village to raise a child. Thank you for allowing me time to get to know your child and
work with them in this capacity.
Sincerely,
Amy Mroczek
Waldron Area Schools
(517)286-6251
amy.mroczek@waldronspartans.org

